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Adolescence has been depicted as the period of
transition from childhood to adulthood that involves several
central changes. These changes include biological, social and
physical. During this transition the adolescent is struggling
with the formation of an identity. Since identity can be
found in interactions with others, namely peers, the
adolescent advances through a period of group as well as
individual involvements.
Adolescence, has been characterized by Erikson, as the
period in the human life cycle, during which the individual
must establish a sense personal identity and avoid the dangers
of role diffusion and identity confusion.1 Identity
achievement implies that the individual assesses his strengths
and weakness and determines how he wants to deal with them.
According to Newman and Newman, problems arises for an
adolescent whose identity resolution lead to role diffusion.2
The young person is unable to make a commitment to any single
*Erik Erikson, Childhood and Society (New York: Norton,
1950).
2B. Newman and P. R. Newman, Development Through Life
(Chicago, Illinois: Dorsey Press, 1975).
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view for himself, and is unable to integrate various roles he
has to play. Newman and Newman, further stated that the
adolescent is often confronted with opposing value systems
lack of confidence in his ability to make meaningful
decisions. This condition of diffusion arouses anxiety and
hostility toward existing roles because the person feel
uncomfortable in different roles.3 According to Gitterman and
Germaine, successful completion of the life tasks presented at
one stage lays the foundation for successful resolution of
life tasks at the next stage. Faltering on the tasks at one
stage may create difficulties at a later stage.4
Statement of the Problem
As adolescents mature they become preoccupied with
defining themselves and evaluating the bonds in which they
have built between themselves and others. The adolescent
faces the seemingless impossible task of relinquishing
parental ties and childhood identifications in order to
establish a separate identity outside of the family while
still maintaining the continuity of parental and family
relationships.5 Relations inside the family are likely to be
3Ibid., p. 49
4Alex Germaine and Carl B. Gitterman, The Life Model of
Social Work Practice (New York: Columbia University Press,
1980), 245.
5Vamale Pillari, Human Behavior and the Social
Environment (Belmont, California: Brook/Cole Publishing
Company, 1988), 43.
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stressful during the adolescents struggle for independence.
To calm the adolescents' fears, to reassure themselves that
they are not alone for this, they turn to friends, giving over
to them some of the freedoms they have wrested from their
parents.6 Pillari stated that these constraints and freedoms
are part of the testing of self. The adolescence needs to
learn to determine the boundaries of self, to find the space
between conformity and rebellion that feels most
uncomfortable, which permits growth of individuality within
the context of relatedness.7 It is during friendship relation
that the adolescent acquires the needed skills to balance his
life.8
According to Elkind, in adolescence there are three
main functions for friendships, (1) help the adolescence
define their social status; (2) serve as a new emotional base
that permits a gradual separation and eventual independence
from their parents, and (3) to prepare the adolescent for
heterosexual relationships. These friendships administer a
separate role apart from the role the adolescent portrays with
the family.9
6Lillian Rubin, Just Friends: The Role of Friendship in
Our Lives (New York: Harper and Row Publishing, 1988).
7Vamala Pillari, Human Behavior and the Social
Environment (Belmont, California: Brook/Cole Publishing
Company, 1988), 256.
8Ibid.
'David Elkind, The Child's Reality; Three Developmental
Themes (New Jersey: Hillsdale, 1978), 142.
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Sullivan, described a relationship among same sex
friendship as "chumship," that involves a great deal of
sharing of experiences and confidences. It is through these
peer relations that the adolescent is provided with a role
through the socialization process. In Sullivan's view, the
adolescent who have successfully dealt with conflicting
emotions through same-sex relationships are better prepared
for later heterosexual relationships than those who have not
successfully dealt with these relationships. These same-sex
friendships as stated by Sullivan, involves a great deal of
trust that provides the adolescent with an opportunity to
disclose personal information, such as problems, feelings or
concerns that they would not have shared with anyone else.10
One of the major differences in friendships by sex for
males and females is the realization that there are different
expectations. This pattern is clearly established during the
adolescent period. Eder and Hillnan, suggest that the
tendency for females to be more disclosing with their friends
may have been due, at least in part, to different
reinforcements of intimate behavior.11 Where hand-holding
and other signs of affections are acceptable between females,
such signs of intimacy are taboos among boys. These role
expectations becomes values for them as the adolescent
loIbid.
"Donna Eder and Maureen Hallinan, "Sex Differences in
Children's Friendship," American Sociology Review (April
1978): 247.
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develops and accepts their role in society. Researchers have
found that, because of their lack of disclosure or intimate
relationships with others males, many adolescent boys are
uncurtained about their new masculine role and are therefore
sensitive to any behavior that might threaten that role.12
The literature has shown that same-sex friendships among
females were used as emotional responsiveness, to clarify her
identity, while the male uses his friendship with other males
to break away from his family and establish independence from
the home.13 Different socialization practices can influence
the adolescent's belief and values of themselves and can lead
to role diffusion.
The scope of the problem of adolescence is in their
struggle to establish a sense of personal identity, while at
the same time avoiding role diffusion is a very difficult
task. The search for an identity involves the adolescent
establishing a meaningful self-concept in which past, present
and future must forms a unify whole. An individual's self-
concept is the perception of his competence and adequacy as a
person. ChiIds states, the image an adolescent creates of
himself/herself and the esteem produced from this image
"Donna Eder and Maureen T. Hallinan, "Sex differences in




influences his approach and level of performance in solving
day to day problems.14
Purpose of the Study
The purpose of this study was to explore and examine
the degree of adolescent disclosure to other adolescents of
the same-sex. In addition, this study assessed whether self-
concept may be associated with self disclosure.
"Donna Childs, Psychology and the Teacher,—3£d_s—ed.
(London: Holt, Reinhart and Winston, 1981), p. 42
CHAPTER TWO
REVIEW OF LITERATURE
The literature review consist of studies which discuss
adolescent friendship disclosure among same-sex peers to
determine whether there is a difference between male and
female. To explore the notion that centers around the sex
typing process in which females are encouraged to be
expressive. To explore males are expected to be instrumental
in their approach to others. Finally to examine studies that
deal with adolescent self-concept will also be discussed.
Rubin and Kon found that during childhood and
adolescence, there is a difference in the level of self
disclosure as it pertains to males and females development.1
Specifically, the findings is that females are more self-
disclosing in there same-sex friendships than are males based
on friendship patterns and network. According to Laosa and
Brophy, by the age of 7 and a half girls are interacting in
groups of twos and threes, while boys tend to interact in
\J.S. Kon, "Adolescent Friendship: Some Unanswered
Questions for Future Research," Developing Personal
Relationships (London: Academic Press, 1981), 74; Lillian B.
Rubin, Just Friends: The Role of Friendship (New York: 1988),
32.
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larger groups, competitive team sports and gangs.2 Kon and
Losenkov researched a group of male and female adolescents in
Russia and Hungary and found similar results, that girls
seemed to prefer more intimate groups than boys who prefer
larger group settings.3
Banikiotes, Numeyer and Lepkonsky's findings lead them
to four separate explanations as to the causes for different
patterns among males and females, (1) that males and females
differ in what they value in friendships, (2) that females
expect comfort and personal growth more than males in their
friendship, (3) male gender socialization discourages males
from expressing emotions and risk appearing weak to other
males, and (4) there is a notion that males are suppose to be
a dominant figure, while females should be sub-missive to the
male, therefore by the male withholding emotional expressions
from females, they can maintain a sense of control.4
In the African-American community, there is a similar
yet different set of sex-role orientation. Lewis points out
that child-rearing in the African-American community is a
sub-culture within itself, which both males and females are
2M.Laosa and J. Brophy, "Effects of Sex and Birth Order
on Sex-Role Development and Intelligence Among Kindergarten
Children," Development Psychology 6 (November 1978): 409-415.
3J. S. Kon and V. A. Losenkov, "Friendships in
Adolescence: Values and Behavior," Journal of Marriage and
Family. 38 (July 1976), 739-747.
4P. Banikiotes, G. Numeyer, and C. Lepkowsky, "Gender and
Sex Orientation Effects on Friendship Choice," Personality and
Social Psychology. (July 1981): 605-610.
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oriented toward intensifying a sense of both interpersonal
relatedness and personal individuality. The roles are more
gender specific, where males are allowed more freedom to
assimilate to the cultural of the streets and females are
expected to remain focused on the family.5 This orientation
perpetuates the notion that males are group oriented, while
females are more nurturing.
This socialization process as dictated by family as
well as society, will become crystallized into well defined
expectations that exert pressure on the adolescent to display
behaviors, attitudes and traits that are consistent with the
ascribed role. But, according to Brill, life could be
described as a series of roles which provide the medium
through which social learning takes place.6 During the
adolescent stage of development, the search for identity
replaces the socialization process. The adolescent no longer
look to the older generation for effective role models, but
to their peers for a personal identity.7
According to Williams, adolescents are conformist to
their peers with who they receive and a framework of
SD. Lewis, "The Black Family Socialization and Sex
Roles," Phylon 36 (February 1975): 221-237.
6Naomi I. Brill, Working with People: The Helping Process
(White Plains, New York: Longman Inc., 1985), 48.
7Ibid, 48.
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acceptable behavior patterns.8 It is in this atmosphere the
adolescent is less threatened to share their problems and
experiences intimately and to find sympathy and understanding.
It is from these experiences that the adolescent learns to
cooperate, give, take and clarify their sex roles. Conforming
to the expectations of peers, who assist the adolescent with
finding out how a certain role fits. By establishing a
"consensual exchange" with a same-sex "chum," adolescents are
able to validate their views of the world, and to enrich their
sense of self through encountering differences.* Through this
role clarification the adolescent must establish and
re-establish one's past, present and further to form a whole.
These ideals become integrated into the personality and lead
to identity development.10
Along with the development of identity the adolescent
may experience gender-related thoughts, feelings and
behaviors. Gould and Weil, states that there are a great
number of aspects of the self that seems to be inherited to
gender related self-concept.11 As noted by O'Heron and
Orlofsky, individuals high in sex role salience are more
likely to judge themselves according to sex role norms than
8R. C. Williams, The Enternrize of Living (New York:
Cambridge Mass, 1989), 237.
'Ibid, 237.
loIbid, 248.
"Stephen J. Gould and Claudia E. Weil, "Gift Giving Roles
and Gender Concepts," Sex Roles. 24 (November 1991): 621.
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are those low in salience.12 In comparing men to women,
0'Heron and Orlofsky, cited evidence that on the average, men
have more traditional sex role ideologies than women, that are
more important to them.13
Identity development has been researched almost
entirely in the area of it's relationship to a persons self-
concept. In two exhaustive projects, Maccoby and Jacklin,
concluded that an adolescent who has a strong or consistent
identity will develop a strong and consistent self-concept and
it is the opposite for someone with a weak an inconsistent
identity.14
In summary, the identity of an individual begin from
birth and carries on until death. The identity as stated
earlier is a make-up of the person's past, present as well as
hopes for the future. As research has pointed out the family
environment, community and society as a whole plays a part in
shaping a person's identity.
Theoretjr-al Framework
In an effort to understand the relationship of the
12C. A. 0'Heron and J. L. Orlofsky, "Stereotypic and
Nonstereotypic Sex Roles Traits and Gender Orientations,
Gender Identity, and Psychological Adjustment," Journal of
Personality and Social Psychology 58 (May 1990): 134-144.
"Ibid, 144.
"E. E. Maccoby and C. N. Jacklin, The Psychology of Sex
nifferences (Stanford, California: Stanford University Press,
1975), 349.
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independent variable, adolescent self-disclosure to same-sex
friends to the independent variable of sex orientation. To
understand whether these two variables have any relationship
Erikson's adolescent stage of the life cycle will be explored.
In addition, the study will assess whether self-concept may be
associated with the adolescent's self-disclosure.
As stated previously, adolescence has been
characterized as the period in which the individual must
establish a sense of personal identity. The search for
identity involves the establishment of a meaningful self-
concept in which past, present and future identities are
brought together to for a unified whole.15 Identity
achievement implies that the adolescent must assess his
strengths and weakness to determine how to deal with them.
Erikson's theory focused on how personalities evolve
throughout life as a result of their interactions between
biologically based maturation and the demands of society.16
Erikson, stressed that a person must establish a sense of
personal identity (ego) and avoid the dangers of role
diffusion and identity confusion.17 Optimal "ego11
development is viewed as developmental tasks and crises.
According to Erikson, who argues that the successful
15E. H. Erikson, Childhood and Society (New York: Norton,
1950).
"Ibid, 29.
17E. H. Erikson, Childhood and Society (New York: Norton
and Company, 1968), 120.
13
resolution of each crisis from birth to death leads to a sense
of "ego" identity and may be said to constitute the core of
one's self.18
Developing "ego" identity reguires the ability to use
one's capacities to take ones's place in society. The
adolescent who fails in their search for an identity will
experience self doubt, role diffusion, and role confusion,
such an individual may indulge in self-destructive one-sided
preoccupation or activities.19 According to Erikson, each
stage throughout the life cycle is a product of the organism's
need to adopt his physiological and psychological challenges,
opportunities, constraints, and resources of the social
environment.20 Erikson further stated that the adolescent
who experiences role diffusion or role confusion, will become
morbidly pre-occupied with the opinions of others or may turn
to the other extreme of no longer caring what others think and
withdraw or turn to drugs and alcohol in order to relieve the
anxiety that they are experiencing.21 Marcia, expanded on
Erikson's theory, by stating that once ego diffusion and
personality confusion becomes permanent, this behavior can be
observed in cases of chronic delinquent and psychotic
"Ibid, 124.
19T9E. H. Erikson, Identity and the Life Cycle: Selected
Papers. Psychological Issues Monographic Series I, No. 1 (New




personality disorder. Erikson further states that in its
severe form the clinical picture of identity diffusion may
lead to suicide or suicidal attempts.22
When problems occur or are visible during the
adolescent stage of development, it is possible that the
period of adolescence will be blames. Society assumes that
the problem is just a phase the child is encountering during
that particular stage in life.23 But# in reality self-
concept and identify formation is an accumulation of life's
transactions up to that point, and has taken a new dimension,
so what the adolescent is encountering is a direct reflection
of the problems that many children bring with them into
adolescence.
There is no easy excuse or answer anyone could find to
address the problems of adolescent identity as it reflect upon
self-concept, when trying to reduce or eliminate the problem
of role diffusion. The theories above mentioned ways that
role diffusion can occur, with possible implications of ways
to prevent role diffusion and role confusion that may need to
taken into consideration when addressing adolescents.
Statement: of the Hypothesis
This study tests the following hypotheses:
"James Marcia, "Determination and Construct Validity of
Ego Identity Status," Sex Roles (November 1990), 456.
23Ibid, 267.
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Hypothesis 1: There is a difference between female and
male disclosure to same-sex friendships.
Hypothesis 2; There is a difference in sex-role
orientation of male and female, as it relates to the level of
openness to same-sex friends.
Hypothesis 3; There is a difference in the self
concept of males and females, during the adolescent stage of
development.
Operational Terms
Adolescence; The transition period between puberty and
adulthood in human development, extending mainly over the teen
years and terminating legally when the age of majority is
reached.
Ego: The element of being that consciously and
continuously enables an individual to think, feel and act.
Self-disclosure: The verbal sharing of privates
aspects of the self with another.
Friendship; The condition of being friends, or the
state of being in a friendly relationship.
Self-concept; A conception of one's self, or how a
person defines themselves.
Socialization; The process by which a human, begins
structuring at infancy and continue to develop the habits,
beliefs and accumulated knowledge of his society through his
education and training for adult status.
16
Identity: The condition of being the same with





The Saturday Academy is designed to train, teach, and
instruct children in academic subjects as well as provide
informative workshops and field trips to assist their learning
capacities. The children are tutored in, science, math and
computers as a way to enhance existing skills. The academy
also provided workshops for the parents of the students who
attended. The workshops focused on patenting skill with
various guest speakers. The program is housed on the campus
of Clark Atlanta University. Most of the instructors and
counselors are students from the university who volunteer
their services to the program.
Participants in the academy are tenants of the newly
renovated University Housing Projects near the university.
The housing project is predominantly black. There are
approximately sixty students enrolled in the program, with
approximately twenty-five parent of the students. The
researcher utilized this population to determine if friendship




A questionnaire package was administered to collect
data for the study. The questionnaire package consisted of
three parts to obtain pertinent information. Part I was
designed for identifying information, data gathered included
age, sex, and grade level. Part II consisted of questions
modified of the Rochester International Record.1 Subjects
were asked if they had a close friends of the same-sex as well
as the opposite sex with whom they can talk with and a friend
of the same-sex and opposite sex with whom they can open up to
about their feelings. Then the adolescent was asked to rate
the nature or their discussion, on a seven point scale for (1)
Closeness—from superficial to meaningfulness; (2) Self-
disclosure—from very little to a great deal; (3) Friends
disclosure—from very little to a great deal; and (4)
Satisfaction—from less satisfied to more satisfied. This
scale has a reliability of .90 or better and has content,
factorial and construct validity.
In Part III, the participants were asked to fill out
the Piers-Harris Children's self-concept. The Piers-Harris
Children's Self Concept scale is an 80-questionnaire designed
XH. T. Reis, "Social Interaction and Well Being," in
Repairing Personal Relationship, ed. S. Duck (London: Academic
Press, 1984).
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to assess how children and adolescents feel about themselves.2
The scale is divided and measured in six different areas; (1)
Behavior, (2) Intellectual and school, (3) Physical appearance
and attitude, (4) Anxiety, (5) Popularity, and (6) Happiness
and satisfaction, which ask the respondents to answer "yes"
and "no". This scale is a semantic differential scale, which
offers bipolar positions to a single stimulus, developed by
Osgood, Suci and Tannerbaum.3 The reliability coefficient
ranged from .42 to .92. The questionnaire required
approximately twenty minutes for a group to complete. See
Appendix A for a copy of the questionnaire.
Data Collection
The researcher was present while the participants
completed the questionnaire. The appearance of the researcher
served two purposes, (1) encourage a higher response rate by
encouraging the participant to complete the questionnaire, and
(2) to offer assistance and clarification as needed.
The researcher approached the academy's director
and informed her of the information needed from the students
and for permission to administer the questionnaires. Once
permission was granted the researcher approached the
2Dale Harris and Ellen Piers, The Piers-Harris Children's
Self Concept Scale (Los Angeles, California: Western
Psychological Service, 1969).
3C. E. Osgood, C. J. Suci, and P. H. Tannerbaum, The
Measurement of Meaning (Urbana, Illinois: University of
Illinois Press, 1957).
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participants and introduced herself. Then the researcher
recited briefly and explanation statement which assured
confidentiality of all collected information. The
questionnaires where completed in the participants classroom.
A consent form was obtained from the participants to sign and
returned to the researcher before participating in the study.
Participants were also informed that their participation in
the study was voluntary.
Data Analysis
The collected data was coded and analyzed. T-tests
were performed on the three dependent measures of study to
ascertain differences among males and females surveyed.
Included in this study was frequency distribution and
percentage of the demographic variables.
CHAPTER FOUR
PRESENTATION OF RESULTS
Table 1 presents frequency distributions of the
demographic variables. As can be seen 23.1% of the females
were age 13, while 11.5% of the males were 12 and 13 years of
age. However, the majority of females (30.8%) were in the 8th
grade. Of the males (15.4%) were in the 8th grade also.
Table 2 presents group means and standard deviations of
the same-sex relationship among males and females. A t-test
was used to test the hypothesis that there was a difference
between male and female disclosure to same sex friends. This
analysis revealed no significant differences among males and
females, (t(26) = 1.17, p = .346).
Table 3 presents group means and standard deviations of
the level of openness among same-sex adolescents. A t-test
was used to test the hypothesis but there was a difference in
sex role orientation as it relates to the level of openness.
This analysis revealed no significant differences among males
and females, (t(26) = 1.27, p = .384).
Table 4 presents group means and standard deviations of
the Piers-Harris Self-Concept Sub-Scale. A t-test was
performed on each of the sub-scales. Only physical appearance
and attitude was found to be statistically significant. The
21
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females had a better self-concept in the area of physical
appearance and attitude.
Overall, both adolescents experienced similar outcomes
when determining whether which adolescent disclosed more to
their same-sex friends and to what degree. Both males and
females experiences similar results when it comes to self-
concept. The scores were higher in the area of physical
appearance and social status for both male and female.
23
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This study examined the notion that adolescent females
were more disclosing with their same-sex friends than males.
Data were obtained from self-reports of 28 adolescents who
responded to: (1) the amount of self-disclosure to a friend
of the same-sex, (2) the level of openness among same-sex
friends, and (3) self concept of the adolescent.
Findings from this research rejects the previous
findings on adolescent self-disclosure. The indications that,
different sex types show different patterns as implied by Kon
and Rubin, whose findings were similar, by nothing that
females have a higher rate of disclosure than males. in
addition, findings does not support other findings that males,
because of their different self-disclosures to same-sex
friends will have a lower self-concept.
The researcher believes that it is not biological sex,
per se, but how the adolescent thinks about themselves as a
male or female that accounts for the differences in self-
disclosure. That is because there are many other factors,
other than gender associated with the adolescent's level of
communication. These factors include the adolescent's
thoughts, feelings, beliefs and as well as behavior. The
26
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interactions between these factors need to be taken into
consideration when trying to determine an adolescent's amount
of self-disclosure.
Limitations of the Study
This study was limited to a small convenient group.
The participants were tenants who lived in the University
Housing Projects. The sample group was confined to a Saturday
Academy to improve learning skills located on the campus of
Clark Atlanta University. No generalization regarding the
findings can be made beyond this particular sample population.
Suggested Research Direction
Future research should include a larger and more
representative sample. It would be important to conduct
research investigations of surrounding Housing projects of
Metropolitan Atlanta to obtain an overview of other
adolescents. Research in this area could be best conducted
within an area consisting of a mixture of race to achieve a
comparative study.
Future research that examines the family responses of
their adolescents, and how these bonds encourage or discourage
the adolescent's development of self-identity.
CHAPTER SIX
IMPLICATIONS FOR SOCIAL WORKER
Adolescence is the stage of transition between
childhood and adulthood. As evidence in this study it was
revealed that attitudes toward the adolescent stage of
development varied among the various researchers.
Approaches to adolescence must be carefully thought
out to reach both male and females. The treatment of the
adolescent phase as a "phase" or "stage" that the person is
going through need some clarification on the life stage of the
adolescent.
Responsibility for addressing the problems during the
adolescent stage of development should be the concern of,
individuals, families, voluntary organizations, communities,
government and social workers. While there is no simple
answer or solution to this situation, there are three steps
that should be taken:
(1) Education about the stage of identity development
is imperative for action and that includes enlightenment with
regards to society's role definition of males and females.
(2) Adolescents need organizations designed to meet
adaptive changes occurring in this stage of development. In
our complex technological society, biological development has
become more complicated by an overlay of socially and
28
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culturally imposed expectations, constraints and
opportunities.
(3) Working with adolescents and their parents to
develop adapting skills which requires preparation and
training in problem solving skills by the social work
profession to assist the adolescent in adapting their skills
to meet the demands of society.
The adolescent stage of development as stated earlier
is a transition stage from childhood to adulthood. This
transition stage is not only confusing to the adolescent, but
to individuals with whom the adolescent comes in contact with.
These individuals (teachers, family members, neighbors,
community leaders, and police officers) can assist the
adolescent by becoming knowledgeable about the adolescent
stage of development.
By having a clearer understanding these individuals can
assist the adolescent assess their strengths and weaknesses in
them to process into a productive adulthood, and avoid the







I am a graduate student at Clark Atlanta University
School of Social Work. In partial fulfillment of my Masters
Degree I have developed a survey designed to assess the
attitudes and opinions of adolescents in the regard of same-
sex intimate relationships.
I would appreciate your son or daughter participating
in this study. If your son or daughter are allowed to
participate please on the appropriate line.
Thank you.
T. D. U.
Yes, my child may participate in your study
concerning adolescents.




I am a graduate student at Clark Atlanta University
School of Social Work. In partial fulfillment of my Masters
Degree I have developed a survey designed to assess the
attitudes and opinions of adolescents in the regard to same-
sex intimacy relationship.
Participants in the survey is strictly voluntary. Your
assistance with completing the survey will allow me to
evaluate if there is a difference in male and female
disclosure to same-sex peers, and its effect on the self-
concept of the adolescent.
There will be some questions that will be personal in
nature, or there may be some discomfort or embarrassment in
answering some of these questions.
I request that you answer each item completely,
carefully and as accurately as possible. I will be present to
answer any questions you have regarding the questionnaire.
The answers to your questions will be kept confidential. No
name will be used in analyzing or reporting the results.
Now, I would like to express my gratitude for your
assistance with this study. If you would like to know the





Please answer the following questions by checking or circling the
appropriate response.
1. What is your age?
2. What is your sex?
3. What is your grade level?.
4. Do you have a good friend of your sex with whom you can talk with?
Yes No
Please circle the number that best describes your talks:
Closeness Superficial 12 3 4 5 6 7 Meaningful
I Disclosed Very Little 1 2 3 4 5 6 7 A Great Deal
Friend Disclosed Very Little 1 2 3 4 5 6 7 A Great Deal
Satisfaction Less Satisfied 12 3 4 5 6 7 More Satisfied
5. Do you have a friend of the opposite sex with whom you can talk
with?
Yes No
Please circle the number that best describes your talks:
Closeness Superficial 12 3 4 5 6 7 Meaningful
I Disclosed Very Little 1 2 3 4 5 6 7 A Great Deal
Friend Disclosed Very Little 1 2 3 4 5 6 7 A Great Deal
Satisfaction Less Satisfied 12 3 4 5 6 7 More Satisfied
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6. Do you have a friend of your own sex that you can discuss personal
feeling with?
Yes No
Please circle the number that best describes your talks:
Closeness Superficial 12 3 4 5 6 7 Meaningful
I Disclosed Very Little 1 2 3 4 5 6 7 A Great Deal
Friend Disclosed Very Little 1 2 3 4 5 6 7 A Great Deal
Satisfaction Less Satisfied 12 3 4 5 6 7 More Satisfied
7. Do you have a friend of the opposite sex that you can discuss
personal feelings with?
Yes No
Please circle the number that best describes your talks:
Closeness Superficial 12 3 4 5 6 7 Meaningful
I Disclosed Very Little 1 2 3 4 5 6 7 A Great Deal
Friend Disclosed Very Little 1 2 3 4 5 6 7 A Great Deal
Satisfaction Less Satisfied 12 3 4 5 6 7 More Satisfied
ft
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The Piers-Harris Children's Self-Concept Scale










Sex (circleone): Girl Boy Grade:.
Teacher's Name (optional): _
Directions: Here are a set of statements that tell how some people
feel about themselves. Read each statement and decide whether or
- not it describes the way you feel about yourself. If it is true or mostly
true for you, circle the word "yes" next to the statement. If it is false or
mostly false for you, circle the word "no." Answer every question,
even if some are hard to decide. Do not circle both "yes" and "no" for
the same statement.
Remember that there are no right or wrong answers. Only you
can tell us how you feel about yourself, so we hope you will mark the
way you really feel inside.
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1. My classmates make fun of me yes no
2. I am a happy person yes no
3. It is hard for me to make friends yes no
4. I am often sad yes no
5. I am smart yes no
6. I am shy yes no
7. I get nervous when the teacher calls on me yes no
8. My looks bother me yes no
9. When I grow up. I will be an important person yes no
10. I get worried when we have tests in school yes no
11. I am unpopular yes no
12. I am well behaved in school yes no
13. It is usually my fault when something goes wrong yes no
14. I cause trouble to my family yes no
15. I am strong yes no
16. I have good ideas yes no
17. I am an important member of my family yes no
18. I usually want my own way yes no
19. I am good at making things with my hands yes no
20. I give up easily yes no
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21. I am good in my school work yes no
22. I do many bad things yes no
23. Icandrawwell yes no
24. I am good in music yes no
25. I behave badly at home yes no
26. I am slow in finishing my school work yes no
27. I am an important member of my class yes no
28. I am nervous yes no
29. I have pretty eyes yes no
30. I can give a good report in front ol the class yes no
31. In school I am a dreamer yes no
32. I pick on my brother(s) and sister(s) yes no
33. My friends like my ideas yes no
34. I often get into trouble yes no
35. I am obedient at home yes no
36. lamlucky yes no
37. Iworryalot yes no
38. My parents expect too much of me yes no
39. I like being the way I am yes no
40. I feel left out of things yes no
41. I have nice hair yes no
42. I often volunteer in school yes no
43. I wish I were different yes no
44. I sleep well at night yes no
45. I hate school yes no
46. I am among the last to be chosen for games yes no
47. I am sick a lot yes no
48. I am often mean to other people yes no
49. My classmates in school think I have good ideas yes no
50. I am unhappy yes no
51. I have many friends yes no
52. I am cheerful yes no
53. I am dumb about most things yes no
54. I am good-looking yes no
55. I have lots of pep yes no
56. I get into a lot of fights yes no
57. I am popular with boys yes no
56. People pick on me yes no
59. My family is disappointed in me yes no
60. I have a pleasant face yes no
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61. When I try to make something, everything seems to
go wrong yes no
62. I am picked on at home yes no
63. I am a leader in games and sports yes no
64. I am clumsy yes no
65. In games and sports, I watch instead of play yes no
66. I forget what I learn yes no
67. I am easy to get along with yes no
68. I lose my temper easily yes no
69. I am popular with girls yes no
70. I am a good reader yes no
71. I would rather work alone than with a group yes no
72. I like my brother (sister) yes no
73. I have a good figure yes no
74. I am often afraid yes no
75. I am always dropping or breaking things yes no
76. Icanbetrusted yes no
77. I am different from other people yes no
78. I think bad thoughts yes no
79. I cry easily y«s n°
80. I am a good person yes no
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